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SESSION I: VALUE EDUCATION AND SOCIAL DIVERSITY

Aya Ikegame (University of Edinburgh, UK): Bhagavat Gita is our bible: experimenting
with Hinduness in monastery-run schools in Karnataka

Since the mid-20t century, many Hindu monasteries (mathas) have entered the business of

education in the southern Indian state of Karnataka. Initially, mathas provided humble, free

hostels in urban areas for students, who mostly belonged to the same caste or sect. In recent

years, mathas have begun to run educational institutions ranging from high-fee medical and
engineering colleges to free residential primary schools, and to play a significant role in the
increasingon’l iwfer aheza&tdiucati onal S e mdtha-run i n t
private schools have emerged as an attractive alternative to private Christian mission schools

for middle-class families. In rural areas, matha-run schools, most of which receive a grant-in-

aid from the state, are the only option for poor parents seeking to ensure relatively good
‘“quality educat i on’ mbuthas provide@ifferent edudatiohlroptionsto Wh i |
different sections of society, students studying in matha-run schools are confined within a

space where teachers and students are exclusively Hindu and often from one particular caste.
Within such an environment, does the ideal C
become part of a pr ocersast iodn’c? nTshtirsu cga mer ae x a
and sometimes contradictory <characteristics
looking at three matha-run schools each of which belongs to a different denomination and

caters to a different social class of students.

Fumiko Oshikawa (Kyoto University, Japan): O
Exclusion in Contemporary India

‘“Meritocracy’ is a word that regul ates peopl
India where school education and the qualifications obtained through it are increasingly
regarded as the main factor determining status, life-chances, wealth and probably happiness.

At the same time, meritocracy is also the word that sharply divides public opinion on
educati on: Wh awt could st be' batemded with éjualitytind social justice? How

should it be measured? And what should schools do to give
examines the various discourses and usages of
as the Report of the National Knowledge Commission), in so-c a | | e ereservasiont i
agitations’ i n t he 1 9-8itesofptivate (publie) schdd1§/ @dsicatiomaln d i n
institutions. The paper makes two main points. First, discourses about meritocracy have

shifted since the 1990s from those characteristic of the early post-independence period
educational policy (which were part of the nation-state building project) to ones that combine

new trends of nationalism with individualism. Second, the contents of * mer i t '’ have

1



diversified in this period: in addition to a pervasive naked rank-ism, new elements, such as

creativity, free-wi | | communication ability and ci vil
the upper-middle classes—a trend thathascomp | i cat ed the conjuncti on
class.

SESSION II: VALUE EDUCATION IN THE (EDUCATIONAL) MARGINS

Mizuki Harizuka (Chikushi Jogakuen University, Japan): The Career-i AEET C | £ O3 (
#EEI AOAT 8 AT A OEA AAOAAOGEITAI OTTA T&£ AT .1
There are 35 million out-of-school children in India, including working and street children.

NFE (Non-formal Education) is education provided for out-of-school children. NGOs have

been regarded as suitable providers of NFE and the Indian government also gives aid to NGOs

working in this field. Various types of NGO are concerned with education. Some try to provide

formal school education, whilst others provide alternative forms. This paper examines the
educational role of an NGO for boys who have experienced street lives and focuses on
decision-making processes during their educational and occupational careers.

Research totalling 18 months was conducted intermittently in 2005-2009 at the NGO’ SB T’
located near New-Delhi Railway Station, using participant observation of the educational
activities at “*SBT” f or s wath N2 ys wloo hhadl rdceived and
educational S U Phe leoystwhofstayednm the S B BT’ shelter home
independent lives at the age of 18 and most have difficulties getting support from their family

for career-making. In this situation, they make * s e | f sUd etleir @aieev-making process,

but their decisions incorporate information and support provided by NGO. Those children

who could not access education within their community obtained not only opportunities and

an educational career but also the skills and social networks necessary for living in urban

societies through their relationship with the NGO.

Masooda Bano (University of Oxford): Educating morals: reasons for slow progress on
madrasa reforms in South Asia

The madrasas, Islamic schools, have been focus of state led reforms in South Asia since 1947.
Initially, the reform attempts were guided by the post-c ol oni al states’
madrasa curriculum to meet and demands of modernity and make madrasa students
employable in mainstream economy. Post-September 11, there has been a renewed interest
in the reform agenda with the aim to purge the madrasa curriculum from Islamic conceptions
of djih8ased on interviews with wulama in Pal
presents an analysis of the basisul ama’ s resi stance to these st
The paper argues that the reform attemptdbs ha
reform the curriculum, but due to the unwillingness of the South Asian states to appreciate

their conception of ‘ideal knowl edge’ . Most u
need for reform, however, they are resistant to reforms, which in their view are aimed at
secularizing the madrasasa education rather than complementing it. The paper argues that

the value parents and the ulama place on the moral education imparted to the children in the

madrasas, and the relevance of that moral training in day to day life of these children, has to

be understood by the state if constructive dialogue is to take place between the Islamic and

secular education regimes in South Asia.

ambi t

Yuki Ohara (Kyoto University, Japan): O %1 Ginddiark Public 3 AET | | thedUrbd O
Poor: Unrecognised Schools in Delhi

Globalization and urbanization have led to a rapid increase in the numbers of so-called

‘“ Engrhe dsihum p u b |cateringmat bnty €ot children of the elite or the middle class

but also for the children of the poor. By taking unrecognised schools in Delhi as example, this
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paper expl or es t he v al unediumPubkictbchoolEnglcirelat e especi :
urban poor. Unrecognised schools are public schools that are not recognised by the
government because they do not meet the criteria prescribed in the School Education Act
(such as t e aatibneor alucatiahal aghipnfent). Unrecognised schools have no
subsidies from the government and they havenoaut hori ty to i1 ssue’the
which is required for a student’ sdvancement, yet they are mushrooming all over India. In

Delhi, many unrecognised schools are providing English-medium education, whereas
government schools provide English only as a subject. This paper is based on the aut hor ' s
study on nine unrecognised schools in Delhi conducted from September 2008 to February

2009. It examines how unrecognised schools have emerged and how they are functioning, and

then explains how these unrecognised English-medium public schools are valued by the

urban poor.

SESSION III: VALUE EDUCATION IN COLONIAL INDIA

Monika Freier (Max Planck Institute for Human Development, Berlin, Germany): From
Moral Education to Moral Feelings

This paper focuses on moral education in institutional as well as non-institutional settings in

Late Colonial India (1870s-1 940s) . Anal ysing the curricula o
Society for the Promotion of the Gospel and the Cambridge Brotherhood, leads to a critical
assessment of the importance given to moral education in Indian educational settings. This
will be juxtaposed with the attitude of Indian reformers, especially those closely related to the
Arya Samaj, who voiced concerns regarding
students and promoted al t er nati ve institutions for a
domestic as well as civic topics became a prominent means to introduce moral education
outside the institutional sphere of the classroom, along with promoting literacy and a social
reform agenda. The second part of this paper explores how emotions came to play a central
role both as the content of textbooks and advisory literature and as an actor in community
formation. I will emphasize how feelings and their expression are not only prescribed in the
form of affect control, but also in shaping and nurturing emotions within a tight frame of
social norms. These norms, in turn, become emotionalized by identifying them as the ideals of
the emerging upper-caste Hindu middle class. Looking at these historical developments can
thus highlight how morals and values become vital in the process of community formation.

t
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Catriona Ellis (University of Edinburgh, UK): 001 AU EO OEA [ AEET C 1 £
educational techniques in late colonial India

O

By the early twentieth century there was a proliferation of theories about pedagogy and
educational practice within India. This paper looks at these theoretical writings, particularly
the attempts to use progressive educational techniques (Dewey, Montessori, Group Method)
in an Indian context which included a critique of both colonial and indigenous methods. The
focus was the building of character and good citizens through the methods of teaching rather
than through the subject matter. Play was to be the basis of a curriculum which would teach
self-control, rational enquiry and morality, and in turn produce modern citizens. These
theorists attempted to establish themselves as part of a global educational specialist
community, ignoring colonial hierarchies while simultaneously condoning the emergence of
new hierarchies based on intelligence and ideas of normal childhood development. Sources
used in this critique include journals such as /Educational India/, and practical experiments
such as the Presbyterian missionary school at Moga, Punjab and at the Lady Willingdon
Training College, Madras.



